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Introduction
This handbook describes the Trust approach to assessment and recording 
pupil data. It provides guidance for leaders and teachers in trust 
requirements and preferred approaches, as well as key national 
requirements. The trust approach is guided by our Assessment Statement 
(Appendix A) and principles of assessment (below). This guide covers 
summative and curriculum assessment processes and expectations. 
Assessment for learning expectations and approaches are within the 
teaching characteristic of the Education Strategy.

Purpose
The purpose of assessment is to support pupils to learn and 
develop, gaining the skills and knowledge they need to succeed 
and be ready for the next stage in their education.

Principles of Assessment
Assessment should:
1. inform teaching and improve learning
2. be valid, reliable, consistent and fit for purpose
3. comprise both formative and summative elements
4. describe how well the pupil has learnt the curriculum
5. be manageable and create timely, actionable information
6. have pupils at its centre, in order to be inclusive and 

equitable

Overview

It is important that leaders keep up to date with key information nationally and 
within the trust. All school leaders should sign up for the STA newsletter to 
make sure that they are aware of key statutory requirements and dates. This 
document will be updated during the year to ensure it is  accurate and current, 
especially as we adapt to using Arbor. 



Assessment structure
The structure of the year is of three 12-week blocks of teaching and 
assessment prior to the Data Drop. The following data will be entered into 
Arbor and collected by the Trust. The Trust will also collect and analyse 
targets that have been set for statutory assessments including phonics and 
the MTC. A detailed assessment calendar is in Appendix 3.

Year Dec Data Drop Mar Data Drop June Data Drop
Reception ELG Areas (17) Phonics on track ELGs 

Phonics on track
1 RWM TAs, 

Phonics on track
RWM TAs, 
Phonics on track

RWM TAs, 
Phonics Screening Check

2 RWM TAs RWM TAs RWM TAs, 
MTC on track

3 RWM TAs, 
MTC on track

RWM TAs, 
MTC on track

RWM TAs, 
MTC on track

4 RWM TAs, 
MTC on track

RWM TAs, 
MTC on track

RWM TAs, 
MTC

5 RWM TAs RWM TAs RWM TAs
6 RWM TAs, Mock SAT data* RWM TAs, Mock SAT data* RWM TAs, SATs

*  In year 6 schools should use past SAT papers for 
gaps analysis and to support prediction of 
outcomes. This should take place earlier in the term 
than the assessment window to give time to 
respond to the gaps analysis. There will be tools 
within Arbor to support SAT paper gaps analysis.



Baseline 
assessment
In September/October teachers 
will need to input baseline 
information in reading, writing 
and mathematics for their class. 
The baseline shows the starting 
point for each pupil. This should 
be moderated by headteachers. 

For this year historic teacher 
assessments will not be 
available within Arbor to inform 
teachers as these assessments 
have not yet been transferred 
into Arbor. There may be historic 
KS1 or EYFS statutory data and 
this should be used if available 
to inform the baseline. Leaders 
will still be able to access 
Scholarpack and should use 
this information to support 
teachers in setting the baseline 
for each pupil. Baselines should 
be set to at least match the end 
of year assessment from the 
previous year but should be 
checked against previous 
statutory information to 
consider whether a higher 
baseline assessment should be 
set (or a higher target for the end 
of the year). The tables on the 
right give examples of likely 
Arbor baselines for each 
Scholarpack end of year grade. 

Year 
(current)

End of Year 
Assessment 

in 
Scholarpack

Arbor 
Baseline

Year 
(current)

End of Year 
Assessment 

in 
Scholarpack

Arbor 
Baseline

1X2 GDS 3X2 GDS
01:06 EXS 03:06 EXS
01:04 WTS 03:04 WTS
01:02 WTS 03:02 WTS
00:06 -1EXS 02:06 -1EXS

00:00+ -1WTS 02:00+ -1WTS
-01:06 -2EXS 01:06 -2EXS
-01:00+ -2WTS 01:00+ -2WTS
-02:06 -3EXS 00:06 -3EXS
-02:00+ -3WTS 00:00+ -3WTS

-01:06 -4EXS
-01:00+ -4WTS
-02:06 -5EXS

-02:00+ -5WTS

2

4

Example Conversion Guidance for setting baselines in Arbor

Target Setting
Please see the Target Setting Policy in 
Appendix B.

In September/October teachers will need to 
set end of year targets for each pupil in 
reading, writing and maths. For year 6 these 
targets will be for their performance in the 
SATs. Teachers of year 1 pupils should also set 
a target of whether the pupil will achieve the 
phonics threshold whilst teachers of year 3 
and 4 pupils should set a target of whether 
pupils will achieve a mark of at least 20 in the 
MTC. Targets for pupils in reception should be 
in place by the December Data Drop, and 
reviewed by headteachers at that time. Target 
setting can take place following the gradeset 
pushdown and training.



Assessment in Arbor
The Trust will put the following assessment gradesets into Arbor for you to 
use. Further recording tools/gradesets can be added over time.

Type/Name Purpose Type of assessment Frequency Essential/ 
Optional?

Summative Teacher Assessments
Summative Teacher 
Assessment (RWM) 

To record teacher 
assessments in reading, 
writing and mathematics 3 
times per year.

Expected/Greater Depth/Working 
towards or working on a different 
curriculum

3 times per 
year

Essential

EYFS (ELG areas of 
learning)

To record teacher 
assessment against the 
Trust EYFS progression 
during Nursery and 
Reception

Met (2), WTS (1), 1 year behind (-1 
Years), 2 years behind (-2 Years)

Dec Essential

Phonics To record whether a pupil 
is progressing through 
your Phonics scheme as 
expected and is on track to 
achieve the PSC.

On track/off track 3 times per 
year (starting 
in March for 
year R)

Essential

Multiplication 
Tables Check

To record teacher 
assessment against the 
Trust expectations and is 
on track to achieve at least 
20 marks in the MTC.

On track/off track 3 times per 
year

Essential

Test derived data
Reading Age To record reading ages Year/Month Optional

Spelling Age To record spelling ages Year/Month Optional

Words per minute 
(reading fluency)

To record words per 
minute

Integer Optional

Curriculum/Formative Assessment
KS2 SATS Analysis To support analysis of SAT 

papers
Formative As 

appropriate
Optional

Writing Curriculum 
assessment

To record granular teacher 
assessment against 
statements in the trust 
Writing Progression

Formative
This gradeset to be set up during 
the Autumn term

Ongoing

Maths Curriculum 
assessment

To record granular teacher 
assessment against 
statements in the trust in 
the Trust Mathematics 
progression

Formative
This gradeset to be set up during 
the Autumn term

Ongoing



Summative Teacher Assessments
In Arbor the language and codes used to record teacher 
assessments are changed but the fundamental principle that 
pupils need to learn the curriculum has not. Progress is achieved 
by successively learning each step of the curriculum and this 
continues to align with Ofsted’s approach. 

At each assessment point teachers will make a judgement in 
relation to whether pupils are currently working at; expected, 
greater depth, working towards, or working on a curriculum for a 
lower year group. This judgement is made in relation to the 
curriculum for that term and whether the pupils have learnt that 
curriculum.For example for the Autumn data drop if the pupil has 
learnt what has been taught so far that year then they will be EXS 
It is not a judgement comparing to end of year standards (unless 
the assessment is taking place at the end of the year). Note that 
the same judgement is being made at each data drop (eg EXS 
then EXS) rather than moving up steps as currently (e.g. 4:02 to 
4:04). 

Progress is shown by pupils moving through the curriculum (as 
currently). So, if a child is currently at Expected, and is also at 
Expected at the next data drop, then they are making progress 
through the curriculum. Likewise for a child moving from Working 
Toward to Working Towards. A child moving from Working Towards 
to Expected will have made accelerated progress. If a pupil 
moves from Expected to Working Towards then they have not 
made progress and are falling behind.

The expectation is that pupils should make progress through the 
curriculum each term, and they should not be falling behind from 
the Summer data drop to the Autumn one. 



For those pupils working 
significantly below their age you 
teachers will need to assess how 
many years below they are working. 
For example if a pupil in year 3 is 
working on the reception 
curriculum then the teacher would 
record -3WTS until they have learnt 
the curriculum and then -3EXS. 

Possible grades that can be used at 
each assessment point are shown 
in the table. 

Phonics
Teachers in reception and year 1 will record whether pupils are on track to 
pass the phonics screening check in year 1. Teachers and leaders should 
use the phase progression document and any tracking from your Phonics 
Scheme to decide whether the pupil is on track with the scheme’s 
expectations. The aim is to have a reliable estimate of how many pupils will 
pass the phonics screening check that is consistent at each data drop for 
that cohort.  This information will be collected for the March and June data 
drops in reception and the Dec and March data drops in year 1. 

MTC
Teachers in years 2 (June only), 3 and 4 (Dec and March only) will record 
whether pupils are on track to get at least 20 marks in the MTC in year 4. 
Teachers and leaders should use the Trust multiplication tables progression 
guidance to support this.  

Optional Recording 
Gradesets for recording Reading and Spelling Ages and Reading fluency will 
be available from the 8th Sept. Gradesets for recording writing TAC, maths 
TAC, and foundation subjects summative assessments or curriculum 
statements will be available later in the Autumn term

Historic Teacher Assessments
Further information will follow about copying historic teacher assessments 
(Core and Foundation Subjects) from Scholarpack to Arbor.

https://bwmat.sharepoint.com/:w:/s/TRUST-SchoolImprovement/EUyTH0ZF05NLirQlM9QC_zkBfBAw49M3jQrd-usAivvobw?e=4jSI8s


Testing and moderation
All BWMAT schools should sign up with 
Somerset LA for their KS2 moderation and 
monitoring service (Our Services | 
Support Services for Education).

Writing
Teachers should use the Trust writing 
Teaching Assessment Criteria to support 
their judgements. BWMAT Writing Teacher 
Assessment Criteria UPDATED Sep 
2025.pdf. Writing moderation will take 
place for all year groups in clusters. This 
information is listed in the Trust Events 
calendar and is coordinated by Clare 
Douris. 

The TAC criteria will be set up in Arbor 
during the Autumn term. Further 
information will follow.

EYFS 
EYFS teacher assessment and targets will 
be collected in the December and the 
final ELGs in the June Data Drops. 
Teachers and nursery staff will need to 
record whether a child is on track within 
the 17 ELG areas. Reception moderation 
surgeries take place in February and 
March. Contact Sakara Vitellaro for 
further information about these.

https://supportservicesforeducation.co.uk/Services/category/876
https://supportservicesforeducation.co.uk/Services/category/876
https://bwmat.sharepoint.com/:b:/r/sites/TRUST-SchoolImprovement/English%20Templates%20%20Resources/English%20Resources%202025--2026/Assessment/BWMAT%20Writing%20Teacher%20Assessment%20Criteria%20UPDATED%20Sep%202025.pdf?csf=1&web=1&e=QUiGBu
https://bwmat.sharepoint.com/:b:/r/sites/TRUST-SchoolImprovement/English%20Templates%20%20Resources/English%20Resources%202025--2026/Assessment/BWMAT%20Writing%20Teacher%20Assessment%20Criteria%20UPDATED%20Sep%202025.pdf?csf=1&web=1&e=QUiGBu
https://bwmat.sharepoint.com/:b:/r/sites/TRUST-SchoolImprovement/English%20Templates%20%20Resources/English%20Resources%202025--2026/Assessment/BWMAT%20Writing%20Teacher%20Assessment%20Criteria%20UPDATED%20Sep%202025.pdf?csf=1&web=1&e=QUiGBu


Mathematics
Teachers will use the Maths.co.uk 
online Standardised Tests to assess 
the pupils during the assessment 
window each term (Dec, Mar, June) 
prior to the data drop. The information 
from these tests should be used to 
inform the Teacher Assessment 
judgement for the data drop. It should 
also be used to evaluate learning in 
the preceding term, identify gaps for 
the class and groups within the class, 
and to adjust planning for the 
forthcoming term. Information and 
guidance about how to use 
Maths.co.uk is available on their 
website, and we will offer a training 
session (date to be confirmed). 

Teachers will also be able to enter 
formative teacher assessments within 
Arbor to record what the pupils have 
learnt. This should be updated 
regularly and compared with the 
information from the tests in deciding 
on the teacher assessment grade and 
in planning. The gradesets to do this 
will be set up in Arbor during the 
Autumn term. Further details on this 
will follow.

Reading
During the 25-26 academic year we 
will be trialling two new approaches to 
assessing reading, rather than just 
relying on the PIRA tests at the end of 
the year. Further details on this will 
follow.

https://www.maths.co.uk/


Pupil progress meetings
What is the purpose of pupil progress meetings?
At BWMAT, we are committed to ensuring every child can achieve their full 
potential. Pupil progress meetings are crucial to this, enabling leaders and 
teachers to work strategically, analysing what’s working well and what 
needs to change both at an individual level and a whole-class level. The 
overarching purpose is to ensure that the provision for the children is as 
effective as it can be, leading to good or better progress for all. 

What makes an excellent pupil progress meeting?
• Preparation is key so that the meetings themselves are rooted in 
agreeing what will be adapted and improved for the next teaching and 
assessment cycle
• A pupil-centred approach ensures that teachers and leaders 
consider the unique child
• Discussions should be future-focused, learning from the past but 
planning for the future
• A ‘no blame’ culture enables teachers and leaders to be honest with 
one another about what’s working well and what needs to change
• In the first instance, solutions and adaptations should be 
embedded within daily lessons using quality-first teaching as the primary 
driver for improvement, supplemented with interventions and wider 
strategies where appropriate
• If possible, involvement of the SENCo, DSL and those responsible 
for attendance and pastoral support enables wider barriers to be 
problem-solved collectively



Pupil progress meetings, continued

How should leaders and teachers prepare for pupil progress meetings?
• Wherever possible, a member of the leadership team should extract 
the data from Arbor and paste it into the pupil progress template for each 
class – this ensures that teachers focus on the analysis and action planning 
rather than admin
• Teachers should be given time to reflect on and write responses on the 
pupil progress document for their classes, e.g. during a staff meeting or PDM
• Teachers should analyse what the data is telling them, reflect on 
what’s going well and what needs to change – this ensures that teachers 
come to PPMs ready with proposed solutions, actions and next steps

What should leaders and teachers do during PPMs to make the most of 
this valuable time?
• It’s important to celebrate all that is going well, whilst spending most 
of the time collaboratively problem-solving and action-planning for what 
needs to be different
• Consider the strengths and weaknesses of the cohort as a whole both 
within and across subjects
• Compare pupil groups, including boys, girls, children entitled to PP, 
those with SEND and those who speak EAL
• Most of the time should be spent discussing individual pupils who are 
at risk of under-achieving (either attainment or progress or both)
• Leaders and teachers should think creatively about solutions, 
including use of time in the school day, deployment of staff, grouping of 
children, use of resources and working collaboratively with other teachers, 
classes and children
• Specific actions need to be agreed before the end of the meeting, 
ensuring clarity of who will implement each one, when and how we will know 
if it’s working and impactful
• Ensure the agreed actions are manageable for all responsible for 
implementing them, e.g. it’s better to have three key actions that the teacher 
will implement to a high standard than dozens that get watered down due to 
time constraints



Pupil progress meetings, continued

Key questions that can be used to get under the skin of the data during 
PPMs?
• What are the strengths of this cohort? What has led to this being so 
good?
• What are the gaps for this cohort? What can we learn from the 
strengths to improve this?
• What have we tried so far? What has worked and what hasn’t?
• Is this barrier or gap specific to this child or is it a systemic issue for a 
larger group?
• How can we feed solutions into whole-class teaching so that all 
children benefit from this adaptation to curriculum or pedagogy?
• If the gap is specific to one or two children, what can we do to address 
this in a swift, effective and efficient way to enable them to access the 
whole-class learning?
• Is there any support that others can provide to enable the child(ren) to 
make rapid progress, e.g. attendance support plan, ELSA / Thrive, SEND 
assessments or guidance?
• How come this group (e.g. boys) is making better progress than this 
group (e.g. girls)? Is there something about the curriculum or how it’s being 
taught that we need to adapt?



Appendix A – BWMAT Assessment Statement
Purpose
The purpose of assessment is to support pupils to learn and develop, gaining 
the skills and knowledge they need to succeed and be ready for the next 
stage in their education.

Principles of Assessment
Assessment should:
1. inform teaching and improve learning
2. be valid, reliable, consistent and fit for purpose
3. comprise both formative and summative elements
4. describe how well the pupil has learnt the curriculum
5. be manageable and create timely, actionable information 
6. have pupils at its centre in order to be inclusive and equitable

Formative Assessment
Formative assessment is the key to high quality teaching. Teachers should 
assess pupils’ understanding of prerequisite and prior learning to plan 
teaching. They should assess the knowledge and skills components needed 
for a composite task prior to pupils attempting it. Formative assessment 
should be carried out in a way that does not allow pupils to give the answer 
‘the teacher is looking for’. It should involve the children directly so that they 
know what they have learnt and can articulate this, either verbally or through 
their work. Well thought through assessment can build pupils self-
confidence and agency. 

Assessment practice will vary with children’s age. In nursery and reception 
skilful questioning will be used to identify misconceptions and gaps in 
learning, providing immediate feedback. Early in a child’s time in school, 
assessment will be focused on the Prime Areas of Learning: Communication 
and Language, Personal Social and Emotional Development and Physical 
Development. Observation of children and listening to their comments will 
enable adults to adjust learning opportunities in these areas and encourage 
children to try new learning tasks. The key approaches to assessment at this 
time will be feedback, scaffolding and observing. As children develop 
through the EYFS, instructions and tasks may be longer, and feedback that is 
kind and precise will enable them to develop their learning and skills.



Appendix A – BWMAT Assessment Statement

As children get older, their involvement in the assessment of their learning 
can increase. Peer and self-assessment can be powerful tools for pupils to 
understand their learning and next steps and should be used alongside other 
aspects of formative assessment. A range of techniques should be used but, 
fundamentally, if the information gained from the technique is not used to 
re-shape teaching, then you are not practicing formative assessment. 

In order for formative assessment to be effective, school leaders will ensure 
that teachers are skilled in a range of assessment for learning techniques. 
This will require a planned programme for the development of assessment 
practice, including opportunities to develop skills and observe effective 
practice.

Summative Assessment
Summative assessment is essential for a wide range of stakeholders to meet 
these purposes: 
• Pupils, parents and carers want to know how effectively pupils have 
learnt the curriculum through regular reporting. They want reliable and 
consistent information about the progress that pupils have made in their 
learning.  
• Teachers want to understand how effectively they have taught the 
content and how well the pupils can remember this information in the longer 
term. This enables them to consider how they could improve. This data is 
essential for pupil progress meetings with senior leaders. The information 
about what children have learnt is also important for the next teacher of the 
class.
• Subject leaders need to understand how effectively pupils are learning 
the curriculum in order to review curriculum intent and to support teachers 
with curriculum implementation,
• Senior leaders and governors need summative information to go 
alongside a range of other information to understand the quality of 
education across the school and plan for improvement. This understanding 
needs to include variation between subjects and for groups of pupils.



Appendix A – BWMAT Assessment Statement

• Senior leaders in the trust need to understand where stronger and 
weaker practice is in order to challenge and support schools. Directors need 
to be able to understand performance across the trust to allocate resources 
and to answer to Trustees and the government. 
• The government and its agencies, including Ofsted and the RSC, rely 
on this summative information to support their work with schools, Trusts and 
Local Authorities.

In order for summative assessment to meet these purposes it is very 
important that it meets the principles above. In particular it should be valid, 
reliable, consistent and accurate. In order to achieve this, schools should 
adopt a range of assessment techniques including teacher assessment and 
tests, moderation in school and across schools, as well as sampling checks, 
or other techniques.  Schools will use Trust recommended assessment tests 
and tools to support the accuracy of
 teacher assessments. 

Teacher assessments will also be compared with national summative 
assessments:
• EYFS Assessment
• Year 1 Phonics Check
• Y4 Multiplication Check
• KS2 Tests and Assessments



Appendix A – BWMAT Assessment Statement

Teachers will record summative teacher assessments three times per year in 
Reading, Writing and Mathematics for years 1 to 6 in Arbor. School leaders 
will check this data prior to the data drop dates in December, March and 
June to ensure it is complete, accurate and valid. For children in reception 
summative teacher assessments will be recorded in Arbor for each of the 17 
areas in December (as well as the statutory assessment in June). The trust 
will also collect assessment information relating to phonics and the MTC. 
The key judgement that the teacher is making is whether the pupil has learnt 
the intended curriculum for that term and they should use their professional 
judgement, supported by a range of tests, tasks and observations, in order to 
make these assessments. In Foundation subjects it is important that the 
teacher and subject leaders have a good understanding of whether the 
pupils have learnt the curriculum. Subject leaders will collect information 
from teachers and pupils to assess whether children have learnt the 
curriculum in a range of ways. This could include recording either summative 
or curriculum statements in Arbor.

School leaders will use the above techniques to ensure the accuracy of 
assessment, and to satisfy themselves that what is reported is correct. 
Testing arrangements will need to be carefully planned so that they are as 
inclusive as possible. Leaders will need to support and train staff in the 
procedures for administering school based and national tests, and be able 
to confirm to external agencies that these processes have been carried out 
correctly and without misapplication.



Appendix B – Target Setting Policy

1. Introduction
1.1 At BWMAT we are committed to ensuring every child has the opportunity 
to achieve their full potential. Target setting is a strategic process that 
enables us to define specific, measurable goals to raise standards across all 
phases of education.
1.2 Target setting supports school improvement by prompting key evaluative 
questions:
• How well are our children achieving?
• What should we expect based on national benchmarks?
• What more can we achieve?
• What can we do differently?
• What actions will drive improvement?
• How will we monitor and evaluate progress?

2. Rationale
2.1 Target setting is central to our school improvement strategy. It must be 
pupil-centred, aspirational yet realistic, and informed by each learner’s 
starting point.
2.2 Targets are set in core subjects for all children. 
2.3 School leaders must ensure all parents are engaged in the process 
through consultations.
2.4 School improvement targets are identified annually via performance 
analysis, stakeholder feedback (including Ofsted), and gap analysis. These 
are embedded in the School Development Plans and reviewed regularly by 
leaders and the TLC.

3. Aims and Objectives
Our target setting aims to:
• Challenge all pupils to exceed expectations.
• Reflect individual starting points.
• Promote pupil ownership of progress.
• Involve parents as partners in learning.
• Inform strategic planning and governance.
• Drive focused teaching and learning.
• Enable benchmarking against national and similar school data.



Appendix B – Target Setting Policy
4. Target Setting Process

Early Years Foundation Stage (EYFS)
4.1 Baseline assessments are completed by the end of Term 1 using the 
EYFS statutory baseline frameworks.  Observations and pre-school data 
inform initial targets. Termly updates and Pupil Progress Meetings (PPMs) 
ensure early identification of support needs, especially for vulnerable 
groups.
Years 1–6 and In-Year Admissions
4.2 Upon entry, pupils are assessed using:

• Trust-wide baseline tools; Phonics Assessment, English Language 
acquisition (for EAL pupils - Bell Foundation), Maths Assessment for 
relevant year group (Maths.co.uk), any reading/spelling age tests or 
reading fluency/speed tests as appropriate
• Historic Teacher assessments aligned with National Curriculum 
criteria if available

4.3 Targets are set collaboratively by current and receiving teachers, 
reviewed termly, and tracked using the Trust’s assessment system. 
Progress expectations are that pupils will learn the curriculum each term, 
remaining at or improving their current assessment, with termly reviews 
(T2, T4, T6).
4.4 Particular attention is given to:

• High prior attainers (EYFS/KS1)
• Pupils with SEND and those in receipt of the pupil premium
• Pupils at risk of underachievement

4.5 End-of-key-stage targets (EYFS, Phonics, MTC, KS2) are shared with 
the school’s ADE, TLC and the Trust Executive Team. Targets reflect cohort-
specific attainment and are designed to be ambitious yet achievable. End 
of cohort data should be used to inform target setting for the next year – 
cohort data should not decrease year on year but demonstrate progress 
from starting points. 
4.6 Teachers use assessment data to inform planning and differentiation. 
PPMs are held three times per year to monitor progress and plan 
interventions.
4.7 Annual reports include progress against targets. Termly updates are 
shared with parents to support home learning.



Appendix B – Target Setting Policy

5. Data Sources for Target Setting
Teachers and leaders use a range of data to inform target setting:
• Analyse School Performance (ASP)
• National Curriculum assessments
• Additional assessments (Maths.co.uk, Phonics tracking)
• CAT4, NVR, VR assessments
• Trust’s internal assessment system
• Phonics Screening (Year 1)
• EYFS Development Matters

6. Alignment with DfE Strategy
This policy aligns with the DfE’s 2025–2029 Evaluation Strategy, which 
emphasises:
• Evidence-based planning and delivery
• Use of Theory of Change models
• Proportionate evaluation based on policy complexity
• Transparency and accountability in educational outcomes 

Our approach ensures that assessment and target setting are not only tools 
for improvement but also mechanisms for equity, inclusion, and excellence 
across our Trust.



Appendix C – Assessment Calendar
Week Commencing Assessment Events

New school year starts: 2nd September 2025 (Somerset, North Somerset, BANES)
01-Sep New school year: no meetings or CPD events unless 

urgent
All HTs to complete Year/Class organisation on Arbor by 
4th Sept 2025

08-Sep Standards and strategic planning meetings between senior 
leaders and ADEs

15-Sep

Standards and strategic planning meetings between senior 
leaders and ADEs
Wednesday 17th Sep (9am--12pm): Arbor Assessment 
User Training (Teams) Essential

22-Sep Standards and strategic planning meetings between senior 
leaders and ADEs                      
Monday 22nd Sep (1.45--4.45pm): Arbor Assessment User 
Training (Teams)
HTs and assessment leaders to cascade Arbor 

Assessment User Training to relevant staff in school prior to 
target setting

29-Sep HTs and assessment leaders to cascade Arbor Assessment 
User Training to relevant staff in school prior to target 
setting

06-Oct Target setting for all year groups
EHT/HT/HofS checks targets set for all year groups  Friday 
10th Oct: Trust deadline for targets for all year groups and 
statutory assessments

Reception Baseline Deadline: 13th October 2025 (if started school 2nd September)
13-Oct ADEs check targets for PSC, MTC and SATs
20-Oct

Half-term: 27th to 31st October 2025 (Somerset, North Somerset, BANES)
03-Nov
10-Nov Assessment window

Wednesday 12th Nov (4--5.30pm): Trust-wide Y1--Y6 
writing moderation in localities

17-Nov Assessment window Friday 21st Nov: School data drop
24-Nov HT data checking week Friday 28th Nov: Trust data drop 
01-Dec Allocated staff meeting/PDM for preparation for pupil 

progress meetings
08-Dec EHT/HT/HofS run pupil progress meetings with all teachers
15-Dec

School holidays: 22nd December 2025 to 2nd January 2026 (Somerset, North Somerset, BANES)
05-Jan ADE meets leaders from identified schools about 

data drop 1
12-Jan EHT/HT/HofS meet ADEs about data drop
19-Jan
26-Jan
02-Feb
09-Feb



Appendix C – Assessment Calendar
Week Commencing Assessment Events

Half-term: 16th to 20th February 2026 (Somerset, North Somerset, BANES)
23-Feb Assessment window 

Internal writing moderation within school
Monday 23rd Feb (1--4pm): EYFS Moderation Surgery 
BANES (venue TBC)
Wednesday 25th Feb (1--4pm): EYFS Moderation Surgery 
North Somerset (venue TBC)
Thursday 26th Feb (1--4pm): EYFS Moderation Surgery 
Somerset (venue TBC)

02-Mar Assessment window: Friday 6th Mar: School data drop
09-Mar HT data checking week 

Friday 13th Mar: Trust data drop 
EHT/HT/HofS check data submitted by teachers prior to 
trust data drop deadline

16-Mar Allocated staff meeting/PDM for preparation for pupil 
progress meetings

23-Mar Pupil progress meetings
30-Mar

School holidays: 3rd to 17th April 2026 (Somerset, North Somerset, BANES)
20-Apr EHT/HT/HofS meet ADEs about data drop             
27-Apr EHT/HT/HofS meet ADEs about data drop

Bank Holiday Monday: 4th May 2026 (Somerset, North Somerset, BANES)
04-May

KS2 SATs Week: 11th to 14th May 2026
11-May KS2 SATS week: no meetings or CPD events unless urgent
18-May Tuesday 19th May (9.30am--3.30pm): Preparation for Y6 

Statutory Writing Moderation (Flourish House)
Half-term: 25th to 29th May 2026 (Somerset, North Somerset, BANES)

Year 4 Multiplication Check Weeks: 1st to 12th June 2026
01-Jun

Phonics Screening Check Week: 8th to 12th June 2026
08-Jun Assessment window

Wednesday 10th Jun (4--5.30pm): Trust-wide Y1--Y6 
writing moderation in localities

15-Jun Assessment window    ADE meets school leaders during HT 
checking week to discuss statutory data submissions                                             
Friday 19th Jun: School data drop

22-Jun HT data checking week  
Friday 26th Jun: Trust data drop

29-Jun Allocated staff meeting/PDM for preparation for pupil 
progress meetings

06-Jul Pupil progress meetings   Tuesday 7th Jul: provisional 
statutory data published

13-Jul EHT/HT/HofS meet ADEs about data drop
20-Jul Final week of the school year: no meetings or CPD events 

unless urgent
Last day of school year: 22nd July 2026 (Somerset, North Somerset, BANES)

Please refer to the Trust School Improvement Calendar for exact dates. These can 
change during the year so please use Outlook to view this.

https://bwmat-my.sharepoint.com/:x:/r/personal/clare_douris_bwmat_org/Documents/Clare%20Sutherland/BWMAT%20Annual%20Calendar%202025--2026.xlsx?d=wefaada72108548c483388a4996c91c66&csf=1&web=1&e=UQyixy


Appendix D – Pupil Progress Meeting Proforma
BWMAT Pupil Progress Template 2025—2026
This document should be used in preparation for termly pupil progress meetings following 
each data drop. A trust key principle is that internal assessments should be used to inform 
future curriculum prioritisation and adaptation. The purpose of this document, therefore, is to 
support teachers and leaders with reflecting on what children have retained, what the gaps 
are and how these will be addressed through making use of the Trust Universal Provision to 
provide quality-first teaching for individuals and cohorts. 

Click here

https://bwmat-my.sharepoint.com/:w:/g/personal/communications_bwmat_org/EeEgRIXX6AtFquufutx2TO4BPB3-I0VVi_yf1-W6HIRyww?e=hWDdz2
https://bwmat-my.sharepoint.com/:w:/g/personal/communications_bwmat_org/EeEgRIXX6AtFquufutx2TO4BPB3-I0VVi_yf1-W6HIRyww?e=hWDdz2


Appendix E – ADE/HT 
Strategic Data Review meeting proforma
The purpose of these meeting(s) is to ensure that the ADE, Headteacher (and Chair of 
Governors) have a strong shared understanding of the outcomes from July 2025, 
considering strengths, weaknesses and next steps, and how this analysis feeds into the 
school’s self-evaluation and SDP objectives for the year ahead. The meeting will use 
headline data to inform discussions about school strategic plans. The ADE will review 
targets set during term 1 and may meet the Headteacher to discuss targets or to follow up 
information from the MIME report later in Term 1.

Click here

https://bwmat-my.sharepoint.com/:w:/g/personal/communications_bwmat_org/EZ8qH4malBZPmUFrnx2HpvwB4F0OeAvt1kCQ643PkYvajA?e=pSOmgH
https://bwmat-my.sharepoint.com/:w:/g/personal/communications_bwmat_org/EZ8qH4malBZPmUFrnx2HpvwB4F0OeAvt1kCQ643PkYvajA?e=pSOmgH
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